Writing Exciting Sewtewces: a Policy for
Progression

The natioval curriculum sets out expectations for children’s writivg skills from vyear ove to vear six. Tn the
introduction to the programmes for each block of study, yearly for key stane ove and two-vearly for key stage
two, it is clear that children veed +o be exploring a variety of sentence structures and drawing on this learning
when composing thelr own writing. Teachers should therefore be consolidating pupils” writing skills, +heir vocabulary, their
grasp of sentence structureand their knowledge of linguistic terminology... Teachers should make sare +hat pupils build on what
they have learnt, particalarly in terms of the range of 1heir writing and the more varied grammar, Vocabulary and narrative
structures from which they can draw +o express their ideas,” (Lower Key Stage Two programme of study forward, p. 33).

This is echoed v both the year two and upper key stage +wo programmes of study avd, interestingly, is highlighted as
important for those children ot currently meeting expectations in upper key stage +wo. Even thouah children’s decoding skills
may be poor, they should still be, “hearing and learning new vecabalary and grammatical structures, and having a chance +o

talk about all of these’, (Upper key stage +wo programme of study forward, p. 41).

At ACE, we have employed the use of Alan Peat’s ‘exciting sewtences’ over the past five years as we believe
that they will ensure that we are meeting this aspect of the national curriculum: givivg the children +o explore
a Variety of sentence structures across the key stages. Tu addition, children and teachers will have the
opportumity fo meet the expectations of the wational curriculum, exploring a ravge of punctuation and
grammatical structures in context. For example, now children are required to use dashes to mark parentheses v
year five, children can explore the ‘Name — adiective pair — sewtences’ and see dashes at work v context. This
com thew be applied and extended in their writing. We have found that the use of the sewtences has helped the
teachers’ subject knowledge and they are confident to teach this complex puvctuation and are even beginving to
use them in their own writing,
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Tu order to meet the demands of the wational curriculum, we have adapted Riders Junior School's Poliey' which
Is a policy for progression which introduces these ‘exciting sewtences’ at +the right time +o coincide with +he
expectations of the national curriclum, There are a minimum of three sentences and a maximum of six in each
year group which means that these sentence types can be explored and extevded thronghout the year so that
they are completely embedded in the child’s sentence repertoire. Also, many of the sentence types can be applied
to varrative, uon-fiction and even poetry so children will have ample time to understand this. Ultimately, we aim
to have a progression across the school where the children’s learving of sewtence types builds from year +o year.
By the end of year six, we hope that children will have a repertoire of 20+ exciting sewtevce types in their
arsevnal as well as the sentences types that they have derived following +he exploration of the target
sentences. Furthermore, we believe that these sewteuce structures can be a further opportunity for children +o
be explicitly tanght the wnderlying grammar as these sewtevces are taught, revised, spotted v texts whilst
reading and embedded ivto their own writing. The teachivg of the proper arammatical terms must be tangh+
alongside these sewtences as otherwise this is a missed chance that delays or back-loads' the required
knowledge to years five and six where the children ought +o be familiar with all of the techvical terms for the
statutory assessment tests, If taught progressively, this allows frequent points to trigger their working
memory until the grammatical knowledae is fully established in the children's long-term memory. Twuterestingly,
childrew who have reached areater depth v their writing are routively also achievivg scaled scores v the 110+
zone which does reivforce that a thorongh understanding of grammar does assist their ability o mavipulate
sentence structures to increase the impact on their andiewce.

As well as the sentence types applied to each year grounp, we also have additional sentence types which could be
used v each vear group. These sewtences are particularly focused on figurative language and will give teachers
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the opportunity to explore complex narrative technidues with childrew when i+ is appropriate v their learvivg
jourvey. As a school we veed o focus on using poetry as a ool for extending vocabulary and meaving so these
sentence types will be used to support this. We have not selected all of the senteuce types +o be used v our
proaression policy but many of the sewtence +ypes from Alan Peat’s Writing exciting sentences” and many from
his ‘A second book of writivg exciting sentences’ have been ivclunded. wWe will continne +o review this progression
policy and adapt as we feel is necessary,
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T+ was a cold, wet,
miserable Wednesday
afternoon.

His hair was long, browm
oand mmwashed.

Vear | Sewmtence | Example Rule Explicit grammar +o be | Link o National

Type taught curriculum

All the ws Would there ever be Mour short sentence - Learn how to use - How the grammatical
avother opportuvitylike must start withone of sewtences with patterns in a sentence
this one? the following W words: different forms: ‘ indicate its FMV]C‘l‘lOVIA as
Who would +ake over statement, dquestion, a statement, question,
this role nvow? what Who? what? When? where? exclamation, exclamation or command
if vou had all of the why? command., p.32. p. 75 (English Appendix
money v theworld? Would? Was? What if? (LKS2 programme of 2)
why do zebras have study) -
stripes?

> List I+ was a A list sentence must - Commas to separate - Commas to separate items

sentences dark, long, have 3 or 4 adjectives items cluding in a list p. 76 (English
leafy lave. before the noun. Use and adjectives. Appendix 2.)
She had a between the final 2 - Word classes - adjectives | - expanded noun phrases
cold, cruel adjectives. and wouns, to describe and specify
cackle. - Expaunded noun phrases. [for example, the blue

butterfly]
p. 22 (LKS2 programme of
study)
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Short+

Thew it happened.
He stopped.
Everything failed.
The door opened.
wWhat's wrong?

- 1-% word sewtences
possibly with an
exclamation mark or
question mark.,

- Beagin to discuss
exclamations, dquestions,
statements and
commands with the
childrew.

Discuss how complete
sentences (clanses)

should contain a verb.

Explore verbs as
doing, being and
seeming words.
Doing' verbs are the
most obvious to spot,

How the grammatical
patterns in a sewtence
dicate its function as
a statement, question,
exclamation or command
p. 75 (Evglish Appendix
2)

Learn how +o use
sentences with different
forms: statement,
question, exclamation,
command, p.32 (LKS2
programme of study)
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Mear | Sentewce | Example Rule Explicit grammar +o be Link +o Natioval
e tanght cuarriculum
He was a friendly man most | - A B.OMN.S sentence is a - Teach that commas separate | - using comjuictions, adverbs
BOYS ;ﬁ;ﬁ@?\‘g‘; but e could two-part sentevce. The clanses - they demarcate where and  prepositions
SR He could be l’%@‘ﬂ“\{ friendly, or first part of the clanses end v multi-clansal express time and cause
he could bereally miserable. sewtence always ends sentences. pA40 (Ewglish Appendix
It was a beantiful Worving with a comma (,) and the| - Revise how clauses must contain 2)
;c;rPii?:élk, so heset off quite m;t— part élwag.s begjins averb. Which are the hardest | Expressing +ime, place aud
with a conjunction. verbs +o spot? [Normally canse using conjunctions,
auxiliary verbs such as is, are, adverbs or prepositions
was, were etc.] (p. 76) (English Appendix
- Comjunctions - in this instance, 2)
the conjunctions are co-
m ordinating: they are used +o join
%‘ the main clanses toaether.
QO - Main clauses wmake sense ow
Pa +their own.
As -y As the rain came down - The first part of the - Ow first inspection, the sentence Expressing time, place
heavily, the childrenrawn for sewtence opens with an looks like it includes a frowted and canse using
shelter. action description which adverbial, but this isn't the conjunctions, adverbs or
As the wind screamed wildly, starts with the word case. It is actually a prepositions (p. 76¢)
the lost giantlumbered along As... and ends with an subordinate clause: each example (English Appendix 2.)
the path. adverb. contaivs a verb - came down, Termivoloay for pupils:
As the water heats up - The second part of the screamed, heats up. Thus, the subordinate clanse
quickly, a cl/mvn@,@ ofs+a+q ’ sewtence is adescription scvﬁr@v]c@s are Acovm;l@x\ ‘ _ (English Appendix 2.)
happens called ‘evaporation’. of a related, and often - As s a subordivating conjumction.
consequewtial, action, Counld we exchange for whew, if,
becanse, althongh ete. and wounld
the sewtence work?
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Word classes - revise verbs and
teach adverbs as the examples
use heavily, wildly and guickly +o
add detail +o the verb.

—na,__

Walking v the bush, she
stopped at thesight of a
crocodile facivg her.

Running near the beach, he
halted as theground gave
way.

Jumping quickly through the
air, she landed on her feet
before sprinting away.

The sentence must beayin
with a subordivate clause]
which begins with averb
ending i ‘ingy, followed by
the location of the
action,

Focus on the use of
prepositions in thefirst
part of the sewtence
(subordinateclanse) +o
explain where the action
is happening.

Similar +o above, these
sewtences are complex and begin
with a subordinate clause. This
is where grammar is slightly odd
as the clanses here are
adverbial clanses - they tell us
what and specifically where the
action is occuring,

Revise verbs, clanses and
sulbordination in complex
sewtences.

Termivoloay for pupils:
subordinateclanse
(Ewglish Appendix 2.)

Using conjumctions,
adverbs and
preposttions to express
time and canse.

p40 (English Appendix
2)

Double Iy
ending

He swam slowly and
falterivgly. He rode
determivedly and swifty.He
laugned loudly avd hear+ily.
He tiptoed quietly and
carefully.

The sewtence must end in
+wo adverbswhich add
detail to and describe
how the verk within the
sewtence is being carried
ont,

Revise the word classes of
pronouns, verls and adverbs,

Expressing fime, place
and canse using
conjunctions, adverbs or
prepositions (p. 76)
(Evglish Appendix 2.)
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Terrified, he froze instantly on the
spotwhere e stood.

Avxiouns, they began +o realise they
werelost.

Happily, the astronant stepped safely
fromthe shuttle.

actions that are caused by the
emotion. Puttingthe word first
gives more weight to the emotion.

- Whew teaching, provide an A-Z list
ofemotions the children conld use.

Vear | Sewtewce Example Rule @rammar terwms [ Link to
Type National Carriculum
He was a tall, awkward man with an - A 2Ad sewteuce has two adjectives | - Nouw phrases expanded by the
2A Sentences old,crumpled jacket+. T+ was am before the first noun and two addition of wodifying adjectives,
oVergroww, messy garden with a adiectives before the second noun. nouns and preposition phrases p.77
leafless, lifeless tree.  The huae, green Thissentence creates a clear (English Appendix 2)
tractor plonghed the wet, muddy field. picture for the reader. - Revise word classes.
S Emotion, comma | Desperate, she screamed for help. - Emotion first followed by the - Using fronted adverbials... using

commas after fronted adverbials
P40

- Fronted adverbials .77 (English
Appendix 2.)

- Revise how commas separate the
fronted adverbial from the main
clanse.

Verb, person

Ruming, Sarah almost +ripped over her
own feet.

Tiptoeing, he tried +o sneak out across
the landing without waking anybody up.

- A sewtence starts with a verb to
give it more importance. The verb
is always followed by a comma and
then a name or a personal provouv
(he, she, they, it) followed by +the
rest of the sentewce.

- choosing nouns or pronouns
appropriately for clarity and
cohesionand to avoid repetition
(p.40) (LKS2 programme of study)

- Cowsider the use of powerful verbs
that are impactful.
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It if, if, then.

If the alarm had gove off, if the bus
hadbeen on time, if the road repairs
had been finished, then he might have
got o school on time.

If T hadn't found the watch, if the
alarmhadn’+ aone off, if T hadn'+
scared those burglars, then T wounldn'+
be sitting here today.

Summarising a dramatic plot (key
plots) at beginiing or the end of a
story in groups of 2. The emphasis
should be ovwusing the comma after
each clause.

Each clanse always begins with aw
if ora then and each clanse ends
with a comma (,) or a full stop (.)

@X‘l—@m&lmq the range of sewtences
withmore than ove clanse by using
a widerrange of conjunctions,
including when,if, becanse, although
p.40 (LKS2 programme of study)
revise complex sewtevces with
subordinate clauses that employ
subordinating conjunctions.
Tutroduce modal verbs +o address
certainty or possibility.

With a(w) With a swile, Gireq waved agoodie. This two-part sewtence starts - using conjunctions, adverbs and
action, more With a weary wail, Thor lanched his with a prepositional frowted prepositions +o express time and
action finalattack. with a deep breath, Neil adverbial which starts ‘With canse
?g?i;gmcgmfm[lq on to the surface of a(n).. followed W anaction and a - using fronted adverbials
comma. The main clanse then
thewmoon. : : .
describes more action which oceurs
simultaneously.
Year |Senwtewce | Example Rule @rammatical terms [ Link o National
Type Curriculum
2__ed Frightened, terrified, exhausted, Starts with three adiectives | - using expanded noun phrases o conveycomplicated
they rav fromthe creature. that end v _edand describe nformation concisely p.40
>‘ AmMSGd, ﬁVV\élZ/Gd, GXGH’Gd, he left+ +he emotions. The _ed words = MSWI@ commas +o c[gy‘]f\,‘ VV\@&VHV]@ or avold gmb]@mi—h{ i
circusreluctantly. MUST be followed by commas writing p4® (UKS2 programme of study)
Confused, troubled, worried, she to separate the list of
didntknow what had happened. adiectives.,
Nouw, Cakes, which taste fantastic, are Use commas to embed a clause| -  Relative clanses begiwming with wio, which, where,
which/who/wher | vot so good forvour heatth. withiv a sewtence, add whew, whose, that, or an omitted relative provionn
e Suakes, which scare wme, are ot nformation that links with p.79 (English Appendix 2.)

always poisonouns.

Tom, who was a little shorter than

the others,

still made i+t into the football feam.

the sentence topic and start
the clanse withwhich, who or
where.

The clause begivs with a relative provoun.

These clauses are relative, embedded and
subordinate.

The embedded clause can be demarcated by a pair of
commas, brackets or dashes, but which is the most
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appropriate for the sewtence?
PBrackets, dashes or commas to indicate parenthesis p. 33

(Evalish Appendix 2.)

2 pairs sentences

Exhausted and worried, cold and -
hangry, theydidu't know how much
further they had +o go.

TIwjured and terrified, nvumb and
fearful, he

conldn’t believe that this was
happening to him.

Quickly and quietly, silently and
carefully hetiptoed out of the house.

Begins with two pairs of -

related adjectives.

Each pair i1s: -
o Followed by a comma
o Separated by and

Twdicating degrees of possibility usingadverbs p. 3%
(Evglish Appendix 2.)
Word class revisiow.

naughty. (Inside, however, she was
secretly amused bywhat she had done.)
T was delighted (but T felt scared that
somethingwas about to oo wrong).
Bravely T looked belhind me (but T was
deeply

worried).

secondreveals their +rue F@@lim@s\
- If the seutence within the
brackets is complete, the full stop

complete, the full stop
goes outside.

ctharacter’'s ontward action and the

goes nside the bracket. If it is ot

2 bad - Cold, dark, airlessness — which would | - 3 vegatives followed by a dash| - Revise sewtence function as a statement,
(dash) kill the spaceman first? and then agquestion which question, exclamation or command p. 75 (Em@[igm
auestion? Greed, jealonsy, hatred — which of relates to the three Appendix 2)

these is mostevil? adiectives.,

- They cav be flipped as 3 good -
sentences too.

Name — Little Tim — happy and geverous - - This works ov a show and tell | - Brackets, dashes or commas +o indicate parenthesis
adjectivepair — was always fum to be around. basis where the name and p.79 (Evglish Appendix 2.)
sewtewces Ben Roberts — weak and vervy - details form the wmain clause | -

was actually asecret superhero. (tell). The added information

Glass — fragile and dangerons — within the dashes shows

must be what the character was like.

hawdled with care. The two must be linked.
o. (T.) She told the little girl vot o be so - The first sewteunce tells the reader a | - Brackets, dashes or commas +o

indicate parenthesis .7 (English
Appendix 2.)
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Year

Sewtewnce
Type

Example

Rule

Link o National Curriculum
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DeDe Sentence

The vampire is a dreadful creature: T+
killsly sucking all the blood from its
Victims.,

Swnails are slow: They +ake hours to
cross the shortest of distances.

T was exhausted: T hadn't slept for
morethan two days.

Two independent clanses (they
make sense on their own) are
separated by acolow (1)
o The first clause is
descriptive
o The second adds further
detail

Use of the sewmi-colon, colon and
dashto mark the boundary between
independent clauses p.7A (Ewglish
Appendix 2)

Sowme; others

Sowme people like foothall; others hate
it. Some days are full of enjoyment;
others arelovg and boring,.

Some dogs were ruvnivigy around happily;

Some; others sentences beain with
theword some and have a semi-
colow +o replace the word but.
There is vo capital letter after the

Use of the semi-colow, colow and
dashto mark the boundary between
independent clauses p.FA (Ewglish
Appendix 2.)

The more the crowd cheered, the wore
helooked forward +o the race.

The more upset she was, the more she
cried.

trait n a story. The first more
should be followed by an emotive
word and the second wmore should be
followed by a

related actiow.

S others looked tired. sewmi-colon.
S | Imagine TImagive a place where: the sum always | Sentence begins with Relative clauses beginning with
S 3 shines, where wars vever happew, - The word imagine who, which, where, when, whose,
;2 examples whereno-one ever dies - v the - Then 0{?5“’_“”@5 ﬂf“’@@ parts of that, or anowitted relative provoun
: Andromeda 5 systewm, there is such a something in a list. P70 (Ewglish Appendix 2)
planet. - TWV‘ nuse a dash to ntroduce extra Use of the colon to introduce a list
mformation, anduse of semi-colons withiv lists
p.74 (English Appendix 2.)
The wmore, The wore i+ rained, the more depressed| - This sentence type is particularly Livking ideas across paragraphs
+hewmore hebecame. usefulwhen developing a character using awider ravge of cohesive

devices: repetition of a word or
phrase, grammatical connections
and ellipsis

p.74 (English Appendix 2.)
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‘Trony’ our ‘luxury’ hotel turved out +o be a An irony sentence deliberately - The difference between structures
sentences farmbuilding,. overstates now good or bad something typical of informal speech and
With daww breaking, the beantiful is and this is placed in ‘inverted structures appropriate for formal
view’ which the brochure described, commas’. The overstated word is then speech and writing p.7% (English
revealed itself to be a scrap-yard and a showv to be false through the Appendix 2.)
rubbish tip. The “trip of our dreams’ remainder of the sentence which -
was, i fact, our reveals the truth.
worst vightwmare.
VYear | Sewtence | Example Rule Link to National Curriculum
Type
Emotion — Davis was angry - he threw his foy at This two part senteuce starts with a | -
consedquence | thewall, description of a character’s emotion
The professor was inconsolable — he followed by a dash (-) and a description
weptfor days on ewnd. of a conseduence of that feeling.
2 King Henry was furious — he ordered +the
executtion of his wife.
$ Tell: show 3 | He was feeling relaxed: shoes off; shirt This is a two part sewtence. The first] -
examples; undone; lying o the sofa. part tells the reader a broad-rangivg
\3’ sentences The commander was tense: sweat fact/opinion.
S dripping;eves warrowed; starivg ont ou This is followed by a colon which
S the battlefield. demonstrates that a list of examples
L)) T+ was a sleepy town: shops shuttered; will follow.
> catslazing in the shade; dogs snoozing in After the colon the list of 2 examples
the sum. follows. As this is a phrase list, semi-
colons are used between the details
rather thav commas.
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Whew;
whew;
whew,
+hen
sewtenc
es.

Whewn tumultuous thuwder shakes the
ground; when blinding lightwing tears
the sky; when storm clouds block every
ray of hopeful light, thew you know the
Krakew isapproachivg.

When vou look at the remains of
Tutanklhamen; when vou examine the
damage to his skull; whew vou look at
the motives of his advisors, thew it is
tlear thatthe young Pharaoh's death
should be

treated as suspicions.

The sentence type ends with a
statemewnt e.0). 1he haunting
vegins.
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Additional Sewtence Types

These sentence types can be used in any vear group from vears 3-e and although they do ot have a direct correlation +o the
national curriculum programmes of study, they conld be useful v developing sewtences particularly v narrative. These sewtences

are particularly focused on the use of figurativelanguage (similes, metaphors, onomatopoeia) which is mentioved in the

ntroduction to the English wational curriculum, As vocabulary increases, teachers should show pupils how to understand the relationships
between words, how to understand nnavces v meaning, and how +o develop their understanding of, and ability touse, figurative languane’ (pA5)

The explorers knew they were
standing onthe shoulders of giants.

stating that it is,by way of a
point of comparison, the same as
another otherwise unrelated
object,

Year | Sentewnc Example Rule Link o National Carriculum
e Type
Description, areq had huge nostrils, which - The senteuce is introduced by - Relative clauses beginming with
S | which + made himlook like a hippo. - a description which is followed who, which, where, when, whose,
) simile Doctor Swoaflop bathed only once a by a that, or anomitted relative
m sentewvces vear, which wmeant he was as smelly comma (,) and thew the word provoun p.7% (Evglish Appendix 2.
N as a skunk’sbottom most of the time. ‘Which' followed by a simile, Vear 5)
S The valleys have crooked ravives, which further descrivingthe description.
g curve around like the blade of a
scimitar.
> This is His eves were dark - This sewtence is an example of a - teachers should show pupils how
that +unnels. The lake was a metaphor: a figure of speech to..develop their understanding
sevtence mirror. that describes a subject by of, and ability o use, figurative

language’ (pA5)
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Sound! Cause Splat! The water balloon burst as i+ - This sentence open with an As above
hit thewall. attention- grabbing onomatopoeic
Bangl The lift exploded as it reached word and thenunfolds with the
the ground floor, covering the explanation of what caused the
hallway in thicksmoke. sound,
Whump! Avother sandstone block fell
ntoplace. The pyramid was begivnivg
to take shape.
Vear | Sewtewc Example Rule Livk +o Natioval Curriculum
eType

The question is:

Jack disappeared. The duestion is:
wheredid he go7?

Therow had betraved his king. The
auestionis: counld he still be trusted?
Tutankhamen was the oungest
Pharaohever. The question is: how
did he die?

- The first senteuce is a short
descriptionof an action or
statement of fact.

- The second sentence begins with
the phrase The guestion is: (colon)
followedly aw ntriguivng question
which draws the reader nto the

text.
Action as if The boy cried and screamed as if that | - This senteuce opens with a
would change his mother’s mind. description

William stared intently at the clock
as if itwould make the hands turn
faster.

Pilate washed his hawds as if ridding

himself
of all respousibilities.

of an action which is usually
quiteintense v nature.

- This is followed by the words ‘as if’
thew a description of the
tharacter’s
intent.
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